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This study examined after school programs and their efficacy in reducing juvenile
delinquency. The problem found in most homes is that children who are left unattended
seem to get involved in some kind of misbehaving activities while parents are not at
home. Much ofthese activities are thought to be delinquent acts. Juvenile delinquency
is a conduct by a juvenile characterized by antisocial behavior that is beyond parental
control and therefore subject to legal action (Witt, 2001). Some ofthe anti-social
behavior is in the form of violent crimes. The highest frequency ofviolent crimes by
juveniles is found to be committed during the after school hours (Witt, 2001). It is
estimated that every day, 12 million pre-schoolers, including six million infants and
toddlers, are in child care. This is three out of five young children (Department of
Education, National Center for Statistics, 2002).
Millions more school-age children and youth are in after school activities while
their parents work. Yet, over 7 million children are left home alone on a regular basis,
often during the afternoon hours when juvenile crime peaks and children are vulnerable
to risky behavior like smoking, drug and alcohol use, and sexual activity (Child Welfare
League ofAmerica, 2006).
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Statement of the Problem
After school programs are in demand for children in today's society. According to
the research, there are millions of school age children and youth participating in after
school activities while their parents work. These programs are believed to be beneficial
for children whose parents work long hours and have a need of some form of childcare.
Most parents hope to involve their children in productive after hours program and feel
more comfortable knowing that their child is in a safe and supervised environment
(America After School Survey, 2005). To reiterate the existing demand ofsuch programs
is the 40% of 14year olds with working mothers whom care for themselves during non
school hours (Child Welfare League of America, 2006).
Why are after school programs important and productive?
There are several factors that may define what a productive after school program
will characterize (Witt, 2001). This has been problematic in the past since programs are
created by a variety of organizations, which have a variety of goals and serve a
multiplicity of children. However, according to Witt, the rationale for programs can be
grouped into three categories: (a) the growing need for child care; (b) concerns for using
after school hours for improving educational achievements; and (c) the linkage of after
school program development to school reform agenda.
Safety, proper supervision, and a growing need for after school child care are the
most important reasons for quality after school programs. In their landmark 1994 study,
the Carnegie Council on Adolescent Development (1994) noted that the transition to
adolescence has become more difficult. This is because ofthe increasing number and
accessibility of dangerous alternatives for time use when young people are not in school;
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the dangerous alternatives are coupled with the uneven availability of safe and healthy
activities with enough appeal to attract and hold the attention of adolescents.
Shifts in family and community life also increase the need for after school
programs for younger children as well (Halpern, Deich, & Cohen, 2000; Newman, et al.,
2000). From a research perspective, children who are in unsupervised setting are prone
to engage in some form of delinquent behavior because of allotted time without parental
or adult supervision. Children who keep busy are more focused and seem to attain better
educational achievement as well as building a confident character. As such, one ofthe
consensuses is whether after school programs provides a stable, supervised and safer
environment that diverts children from engaging in any delinquent acts. Further, research
has implicated that little is known about how participants in after school programs view
themselves and their programs, which encouraged this researcher's previous project on a
related subject (West, 2003). That study stated mat children who are involved in some
form of structured environment such as after school were less likely to be involved in
some form ofmisbehaving activities.
Purpose of the Study
The main purpose ofthis study is to examine after school programs as a strategy
for preventing juvenile delinquency. The literature review addresses the need for after
school programs, analyzes data from America After 3PM Household Survey, examines
self-care children, leisure vs. delinquency, satisfaction with after school program, and
high quality programs: characteristics and benefits. This study will examine if after
school programs 1) reduce violent crimes among juveniles, 2) build character and high
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self-esteem, and 3) promote confidence and involvement in the community. The
purpose is addressed through the review ofthe literature and conducting a study at East
Dekalb Boys and Girls Club.
Research Question
Are children who are involved in supervised after school programs less likely to
become involved in delinquent activities?
Hypothesis
The hypothesis for this study is that children involved in some form of supervised
after school program are less likely to become involved in any delinquent activities.
Significance ofthe Study
The significance ofthis study discussed the effectiveness of after school programs
preventing juvenile delinquency. After school programs promote positive outlooks with
the goal to divert children from delinquent behavior that will later cause future harm to
society (Witt, 1997). Determining how beneficial after school participants view the
program in relation to their reward for involvement is relevant to their willingness to
commit to the activities within the program. This is important to social workers who
work with families and children in that the focus ofthe research could identify the needs
for after school programs to assist in promoting the educational enhancement oftoday's
children.
Since there are limits on after school programs, this study will seek to increase
awareness using new studies in social work research. Social workers are able to assess
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the education that a child may encounter by the type of education promotion that a child
may receive. After school programs can be used as a tool that will allow children to grow
educationally while developing socialization skills and building character.
CHAPTER TWO
LITERATURE REVIEW
The literature review will cover statistical survey's conducted in Georgia, the
importance of after school programs, policy issues, the need and demand for after school
programs as well as contextual information and satisfaction of after school programs.
It has been reported mat more than twenty-eight million school age children
parents work outside the home, but only about six million children K-8 participate in
after school programs (Bureau ofLabor Statistics, 1997; U.S. Department of Education
National Center for Education Statistics, 1999).
Thus, there is a need to increase after-school program slots for children who
potentially are in self-care situations during after school hours. There have been several
negative outcomes with children who are in self-care situations. With these outcomes
there is a great need and demand for after school program
Need or Demand for After school Program
Nearly 31% ofthe K-12 youth in self-care would be likely to participate in an
after school program ifone were available in the community. Similarly, 26% of all
children not in after school would be likely to participate if an after school program were
available in the community, regardless oftheir current care arrangement.
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A Preview of Georgia Data from the America After 3 PM
Household Survey on After School Care Arrangements
In the America After 3 PM survey (2005), Georgia parents and guardians were
asked about their children's regular participation in various after school care
arrangements (America After School, 2005).
While most Georgia children, 66%, spend some portion ofthe hours after school
in the care of a parent or guardian, 21% of Georgia's K-12 youth are responsible for
taking care of themselves. These children spend an average ofmore than 6 hours per
week unsupervised after school.
In contrast, only 16% of Georgia's K-12 youth participate in after school
programs. On average, after school participants spend 10 hours per week in after school
programs. Participation averages 3.5 days per week for 2.2 hours per day.
Other care arrangements for Georgia's children include traditional child care
centers (12%), sibling care (11%) and no parental adult care, such as a grandparent or
neighbor represented (18%).
First-Ever National Household Survey on How Kids Spend the After School
Hours: After 3 PM, the most in-depth study ever to explore how America's children
spend their afternoons, shows that our nation is failing to give its children safe,
supervised activities during the afternoon hours (America After School, 2005).
In communities today, 14.3 million children take care ofthemselves after the
school day ends, including almost four million middle school students in grades six to
eight. Just 6.5 million children are in after school programs - but the parents of another
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15.3 million children say their children would participate in after school, if a program
were available.
Self-care Children
Self-care children have been found to be more lonely, such as being without
company (Quay, 1992), anxious — characterized as uneasiness (Merriam-Webster, 2002),
headstrong — meaning not easily restrained, and likely to have peer conflicts (Vandell &
Ramanan, 1991). Children are less likely to complete their homework (Long & Long,
1989), and have poorer emotional well-being (Vandell, Posner, Shumow, & Kang, 1995)
than children who either have adult care after school or attend structured, supervised
after-school program. Self-care children who tend to be more involved with peers, have
more contact with deviant peers, and boys have poorer parent-adolescent relations
(Galambos & Maggs, 1991). Steinberg (1986) found that children who "hang-out" after
school were most susceptible to peer pressure, followed by those children who went to a
friend's house, followed by those children who went home.
Based on data complied by the National Incident-Based Reporting System,
the prime time for violent crime is from 3:00-6:00p.m. (Sickmund, Synder, &
Poe-Yamagata, 1997). These authors suggest that during these hours, kids are most
likely to become victims of violent crimes, be killed by household or other accidents,
get hooked on cigarettes, and experiment with drugs.
There is also evidence that teens are mostly likely to engage in sexual intercourse
and girls become pregnant during these hours; this is also a key time for kids to get
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hooked on video games that too often provide training for violent behavior (Newman,
Fox, Flynn, & Christeson, 2000).
Mastrofski & Keeter (1999) surveyed police from around the country regarding
after school care program. Ninety-One percent ofpolice chiefs agreed that: "If America
does not make greater investments in after school programs and educational child-care
programs to help children and youth now, we will pay far more later in crime, welfare,
and other costs,"( p. 22). They favored prevention strategies for reducing juvenile crime,
with 57% identifying after school and summer youth programs as the number one means
for added prevention. Having so much time on one's hand as stated early can cause
misbehaving activities. In the next section we will discuss the leisure vs. delinquency and
its outcome of children who are left home alone.
Leisure vs. Delinquency
In one of the first comprehensive studies of leisure and delinquency, Agnew and
Petersen (1989) hypothesized that participation in organized activities (highly supervised
activities by conventional adults) and pleasurable activities that included parents may
increase attachment and commitment to conventional organizations (e.g., school), foster
conventional beliefs and reduce opportunities for delinquency.
Their study indicated that delinquency was positively related to time spent in
unsupervised peer-oriented social activities and least favored activities with parents. The
researchers concluded that certain types of leisure activities are unrelated to delinquency
while others may foster it. With this information, policy issues that could be addressed in
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reference to after school programs could be amongst many educators and professional
who deal with children only a regular basis.
Satisfaction with After School Programs
There are many reasons to have after school programs but the satisfaction of after
school programs need to be discuss because it show one's effectiveness in the need ofthe
program. Eighty-two percent of Georgia parents are extremely or somewhat satisfied
with the after school program their child attends (America After School Survey, 2005).
In Georgia, the location of this research, the top 3 reasons cited for selecting an
after school program are affordability, convenient location, and child enjoyment.
Parents of non-participants believe that their children would benefit most from after
school programs in the following ways: by having fun, academic enrichment, improved
social skills, improved physical activity, and by staying safe and out of trouble (America
After School Survey, 2005).
Good Quality programs are needed for today's youth. As discussed below, after
school programs have high quality programs that will display its characteristics and
benefits of a quality after school program.
High-Quality Programs: Characteristics and Benefits
According to the America After School Survey (2005), "there's no consensus on
what makes for a quality after school program." Issues that are debated include whether
programs should target disadvantaged youth or all youth, and whether they should have
an academic focus, an enrichment focus, or incorporate both. "Politicians tend to support
an academic focus because grades are easy to measure and national competitiveness is a
11
top concern," (p.l) while psychologists and social scientists tend to believe that if more
holistic models ofyouth development are adopted, academic benefits will follow.
Implementation will also be evident across sites due to unique strengths and needs
inherent in individual neighborhoods and communities.
According to Jean Baldwin Grossman (2002), head ofa research team that spent
five years studying the benefits and challenges of school-based after school programs:
the best programs we saw offered a range of interesting, engaging
activities-not just homework and tutoring-and were based on the
children's current interests, such as sports or cooking. These programs
pull low-achieving students in the door with the enticement of learning
in a fun way, and get them to stay for a rich mix ofacademic and
nonacademic learning that they would likely avoid if the enticements
weren't part ofthe package (p.l 1).
After school programs designed for older youth are thought to be most effective
when they view "youth as resources to be developed rather than as problems to be
managed," according to Jodie Roth and Jeanne Brooks-Gunn (2001, p. 15). hi several
studies spanning more than ten years, a University ofWisconsin researcher Deborah
Vandell and her colleagues found a host of benefits resulting from participation in
high-quality after school programs for elementary-school-age children. These include
better grades, work habits, emotional adjustment, and peer relations (Eaton & Quinn,
2002). Other studies have reported similar positive effects of after school programs,
including "improvements in students' social skills, the ability to maintain self-control and
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avoid conflicts and to make constructive choices about their personal behavior" (Eaton &
Quinn, p. 27).
Conceptual Framework
To begin this investigation ofthe effectiveness of the after school program
preventing juvenile delinquency, it is important to integrate the social control theory as
stated by Travis Hirschi (1969). Travis Hirschi took his theory to a different approach.
He didn't attempt to explain why individuals engage in criminal acts, but rather why
individuals choose to conform to conventional norms. It is, in a strict sense, not a theory
of crime causation, but rather a theory ofpro social behavior used so often by
sociologists and criminologists to better explain deviance and criminality. With this
theory in mind, it connects to this study because children who involve themselves in one
or more of the socialization bonds would less likely involve themselves in any criminal
activity.
In 1969, Travis Hirschi presented four social bonds, which promote socialization
and conformity. These include attachment, commitment, involvement and belief. He
claimed that the stronger these four bonds, the least likely one would become delinquent.
The social control theory provides explanation ofhow recreation and juvenile
delinquency are associated (Agnew & Petersen, 1989; Siegal & Senna, 1997). Control
theories suggest that delinquent acts occur when a youth's bond to society becomes weak
or is broken (Hirschi, 1969).
Several control theorists have tried to explain the association between recreation
and delinquency (Gold, 1963; Nye, 1958; Schafer, 1969). Hirsch (1969) suggested that
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the probability of delinquency is reduced when an individual is high in one or more
social bonds such as attachment, commitment, involvement or belief.
Attachment - refers to an individuals sensitivity to, interest in and amount of
affection and respect for significant others such as parents and teachers (Agnew &
Petersen, 1989; Siegel & Senna, 1997). Hirsch (1969) indicated that these feeling are
"the essence ofthe internalization ofnorms" needed for the attachment of the individual
to others (pp. 18-19).
Engaging in pleasurable leisure activities with parents and participating in
recreation activities in school and community increase attachments to these institutions
(Agnew & Petersen, 1989).
According to Hirschi (1969), there are four types of socialization bonds that a
child must experience in relation their ability to abstain from criminal activity. The first
bond, attachment, refers to one's interest in others. One's acceptance of social norms and
the development of social conscious depend on attachment for other human beings.
Hirschi views parents, schools, and peers as important social institutions for a person.
Attachment takes three forms—attachment to parents, to school, and to peers.
While examining attachment to parents, Hirschi found that juveniles refrain from
delinquency due to the consequences that the act would most likely produce, therefore
putting such a relationship between parent and child in jeopardy, hi some respect, One
can argue that this acts as a primary deterrent to engaging in delinquency. Strength,
however, in such a deterrent would largely depend on the depth and quality of the
parent-child interaction. The amount oftime child and parent spend together are equally
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important, including intimacy in conversation and identification that may exist between
parent and child.
While examining the bond with school, Hirschi (1969) found that an inability to
do well in school is linked with delinquency, through a series of chain events. He argued
that academic incompetence leads to poor school performance, which leads to a dislike of
school, which leads to rejection of teachers and authority, which results in acts of
delinquency. He argued that one's attachment to school depends on how one appreciates
the institution and how fellow peers and teachers receive him. Hirschi also noted that
one's attachment to parents and school overshadows the bond formed with one's peers.
The second bond is that of commitment and it involves time, energy, and effort
placed on conventional lines of action. In other words, the support ofand equal partaking
in social activities tie an individual to the moral and ethical code of society. Hirsch's
control theory holds that people who build an investment in life, property, and reputation
are less likely to engage in criminal acts, which will jeopardize their social position. A
lack ofcommitment to such conventional values will cause an individual to partake in
delinquent or criminal acts. With this statement in mind, it supports my hypothesis that
children who are committed to some form of after school activity they are less likely to
involve themselves in any delinquent activity.
The third bond is involvement. This addresses a preoccupation in activities, which
stresses the conventional interests of society. Hirschi argues that an individual's heavy
involvement in conventional activities doesn't leave time to engage in delinquent or
criminal acts. He believes that involvement in school, family, and recreation, which
insulates ajuvenile from potential delinquent behavior that may be a result of idleness.
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The final bond is that of belief and it deals with assents to society's value
system-which entails respect for laws, and the people and institutions, which enforce
such laws. Hirschi argued that people who live in common social settings share similar
human values. If such beliefs are weakened, or absent, one is more likely to engage in
antisocial acts. Also, if people believe that laws are unfair, this bond to society weakens
and the likelihood of committing delinquent acts rises.
Travis Hirschi (in Lamer, Zippiroli, & Behrman, 1999) states "we are all animals
and thus all naturally capable of committing criminal acts," and "people commit crimes
because it is in their nature to do so." Social control theorist would view delinquents as
acting out their most primal inclination. This perspective states that members in society
forms bonds with other members in society or institutions in society such as parents,
pro-social friends, school teachers, churches, and sport teams, to name a few.
The social control theory identified by Hirschi includes ties ofaffection that
develop between children and key people in their lives, such as parents, teacher, relatives
and friends. This includes commitment to social norms of behavior and success in regard
to such values as getting a good education, a good job, and being successful.
In the conceptualization of this theory, it relates to this research which examines
if after school programs prevent delinquency. The researcher examines whether children
who are involved with and committed to certain activities are less likely to get involved
in any misbehaving activities. With the idea ofthis theory, it allows professionals
working with after school programs to identify the type of life that a child has
encountered and if he or she has been involved in any types of delinquent act.
Professionals can refer back to the theory of Hirsch who basically states mat if a child
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has some form of activity or something that he/she may be connected to, he/she is less
likely to get involved in some form of negative behavior.
Definition of Terms
For the purpose ofthis study, the following terms are defined:
Juvenile delinquency is conduct by ajuvenile characterized by antisocial behavior
that is beyond parental control and therefore subject to legal action (Merriam-Webster,
2002).
Prevention is the act ofpreventing or hindering (Merriam-Webster, 2002).
After school takes place immediately following classes. 2) Of or being a program
designed to provide care for and educational enhancement to children in the hours
immediately following school classes (Barker, 1999).
Youth is the time of life when one is young; especially: the period between
childhood and maturity b: the early period of existence, growth, or development
2a: a young person; especially: a young male between adolescence and maturity b: young
persons or creatures (Merriam-Webster, 2002).
CHAPTER THREE
METHODOLOGY
This study assessed the after school program at the East Dekalb Boys and Girls
Club. The mission ofthe club was to provide a quality developmental program which
empowered metropolitan Atlanta youth, especially those from disadvantaged
circumstances, to become productive adults.
Design
This study is an exploratory design. An exploratory design was used to establish
the foundation for other knowledge. The tests used were frequencies distribution and the
chi-square. A questionnaire developed by the author was used to gather data on the
population in order to characterize in terms ofthis study.
Site and Setting
The study was conducted at the East Dekalb Boys and Girls Club located at 6020
Paul Rd, Lithonia, Georgia. The after school program serves 80 participants from the
ages of 6 to 14 years old. The program offered a wide range of activities that included
games, athletics,and drug prevention workshops. The club doors open from 3:00 p.m. to
9:00 p.m. The sample was a convenience sampling which was consisted ofmale and
female who attended the East Dekalb Boys and Girls Club on the day the study was
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conducted and those who voluntarily agreed to participate subsequent to parental
permission. The sampling procedure consisted of: 1) obtaining the director's permission
to conduct the study; 2) obtaining parental consent for students to participate; and 3)
selecting students within the age range from 10-14 with parental permission to
participate. The Sampling population consisted oftwenty-four.
Instrumentation
The instrumentation used in this study was an After School Questionnaire
consisting of background information, anti-social behavior, parental control, legal action
and after school program. The after school questionnaire is a twenty-five item instrument
constructed by the researcher. The Questionnaire was initially utilized in a pilot after
school study ofthirty participants (West, 2003). This pilot study was conducted as part of
the author's course in research. As a result ofthe pilot study, the instrument was
validated and was slight revised for the current study. All questions were ranked from
Strongly Agree, Agree, and Strongly Disagree to Disgree.
Data Collection
The After School Questionnaire was administered by the author to pre-
adolescents and adolescents between the ages of 10-14 at the East Dekalb Boys and Girls
Club gymnasiuum. The questionnaire was administered to the East Dekalb Boys and
Girls Club members who were present on January 13,2006. Convenience samplings of
twenty-four participants were surveyed to collect data. The questionnaires were
administered to participants by the researcher during program hours. The researcher was
available for questions and clarification base on respondents needs. All students that
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participated in the study were personally thanked and assured that the information would
be confidential.
Data Analysis
The method of analysis used in this study consisted of frequency distribution. The
statistical test and statistical analysis utilized the Chi-square test. The chi-square test was
used to analyze the anti-social behavior, parental control, legal involvement and after
school program effectiveness. Cross tabulation was utilized as part of chi-square test to
analyze anti-social behavior, parental control, and legal action.
CHAPTER FOUR
PRESENTATION OF FINDINGS
The major purpose of this study was to discuss the effectiveness of after school
programs preventing juvenile delinquency. It was to determine if there was a statistically
significant relationship between after school programs and the prevention ofjuvenile
delinquency. This chapter describes the findings ofthe study and test for the significance
of the variables as established in the hypothesis ofthis study. The findings are organized
in five sections: demographic data, frequency distributions ofthe parental influence,
anti-social behavior, legal action and after school program.
Section I: Demographics
These are the demographics of the participants, their parents, their household, and
the income level oftheir neighbors.
The demographic profile ofthe participants in terms of age, gender, ethnicity,
school grade, their parents' marital status, number in their household and the socio-







































































All twenty-four participants were drawn from an after school program in
Lithonia, Georgia. The minimum age was 10 and the maximum age was 13. There were
17 males (70.8%) and 7 females (29.2%). The percent distribution of respondents by age
range revealed that 1 or (4.2%) was under 10,14 or (58.3%) were between 10 and 11
years of age and 9 or (37.5%) were between the ages of 12 and 13. The majority ofthe
participants (100%), when looking at the ethnicity of the twenty-four participants, were
African American.
When asked about the marital status oftheir parents participants revealed that 11
or 14.8% were single and 13 or 54.2% were married.
The number reported in household was 20, 83.3% reported 2-4 and 4,16.7%
reported 5-7. The income level reported in neighborhood was 21,87.5% Middle and 3,
12.5% Upper.
Section II: Anti-Social Behavior
Anti-social Behavior is discussed relative to the activities that the children














Table 2 contains the percent distribution ofparticipants who agreed that they do things
they were suppose to do sometimes and those who disagreed. Thirty-three percent
(33.3%) disagreed and sixty-six percent (66.7%) agreed.
Table 3












Table 3 contains the percent distribution ofparticipants who agreed that they are
influenced by their peers and those who disagreed. Fifty-four percent (54%) disagreed
and forty-six percent (46%) agreed.
Table 4





Table 4 contains the percent of distribution ofparticipants who agreed they do socialize
with their peers around them and those who disagreed. Eight percent (8.3%) disagreed
and ninety-one percent (91.7%) agreed.
Section IE: Parental Control














Table 5 contains the percent ofdistribution ofparticipants who agreed they listened to
their parents and whether their parents had total control over them and those who




















Table 6 contains the percent of distribution who agreed they listen to their parents and
their parents have some control over mem and those who disagreed. Forty-six percent
(46%) disagreed and fifty-four percent (54%) agreed.
Table 7





Table 7 contains the percent of distribution ofparticipants who agreed they never listen
to their parents and their parents have no control over them and those who disagreed.
Seventy-five percent (75.0%) disagreed and twenty-five percent (25.0%) agreed.
Section IV: Legal Action





















Table 8 contains the percent distribution ofparticipants who agreed they have been to
Juvenile Detention and those who disagreed. Ninety-five percent (95.8%) disagreed and
four percent (4.2%) agreed.
Table 9





Table 9 contains the percent distribution ofparticipants who agreed they had to go to
court because of something they did wrong and those who disagreed. Ninety-five percent




















Table 10 contains the percent distribution ofparticipants who agreed they have been in
trouble with the juvenile court system and those who disagreed. Fifty-four percent (54%)
disagreed and forty-six percent (46%) agreed.
Section V: After School Program
This section will display the influence the after school program has promoted
Table 11












Table11 contains the percent distribution ofparticipants who agreed their after school
program keep them out oftrouble and those who disagreed. Sixteen percent (16.6%)
disagreed and eighty-three percent (83.4%) agreed.
Table 12











Table 12 contains the percent distribution of participants who do well in school because
oftheir after school program agreed and those who disagreed. Thirty-seven percent
(37.6%) disagreed and sixty-two percent (62.5%) agreed.
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Table 13











Table 13 contains the percent of distribution ofparticipants who agreed their after school
program provide them with variety of activities and those who disagreed. Twelve
percent (12.5%) disagreed and eighty-seven percent (87.5%) agreed.
Table 14


















Table 14 contains the percent of distribution ofparticipants who agreed after school
program teaches them about good and bad consequences and those who disagreed.
Sixteen percent (16.7%) disagreed and eighty-three percent (83.3%) agreed.
Table 15





Table 15 contains the percent distribution ofparticipants who agreed after school
program promotes good behavior out ofthem and those who disagreed. Sixteen percent
(16.6%) disagreed and eighty-three percent (83.4%) agreed.
Table 16


















Table 16 contains the percent distribution ofparticipants who agreed after school
program promotes good leadership skills and those who disagreed. Twelve percent
(12.5%) disagreed and eighty-seven percent (87.5%) agreed.
Table 17





Table 17 contains the percent distribution ofparticipants who agreed after school
program influence their behavior and those who disagreed. Twelve percent (12.5%)
disagreed and eighty-seven percent (87.5%) agreed.
Table 18












Table 18 contains the percent distribution ofparticipants who agreed their after school
program teaches them how to be a successful citizen and those who disagreed. Seventeen
percent (17%) disagreed and eighty-three percent (83%) agreed.
Table 19











Table19 contains the percent distribution ofparticipants who agreed their after school
program influence their attitude, education and self esteem. Thirty-three percent (33.3%)


































Research Question: Do After School Programs Prevent Juvenile Delinquency
Hypothesis: Children involved in some form of supervised after school program are less
likely to become involved in any delinquent activities.
Table 20 contains a cross tabulation of anti-social behavior and after school programs
which indicates whether or not there is a statistical significant relationship between the
two variables.
As indicated in Table 20, the cross tabulation between anti-social behavior and
after school, 20 participants agreed that there was antisocial behavior but half ofthose
disagree. As a result of cross tabulations, when the test of significance using chi-square
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was applied, the null hypothesis was rejected (.360) indicating that there was no
statistical relationship between the two variables at the .05 level ofprobability.
Table 21




























Research Question: Do After School Programs Prevent Juvenile Delinquency
Hypothesis: Children involved in some form of supervised after school program are less
likely to become involved in any delinquent activities.
Table 21 contains a cross tabulation of parental control and after school programs which
indicates whether or not there is a statistical significant relationship between the two
variables.
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As indicated in Table 21, the cross tabulation between parental control and After
School, 20 participants agreed that there was antisocial behavior but 4 ofthose disagree.
As a result ofcross tabulations, when the test of significance using chi-square was
applied, the null hypothesis was rejected (.509) indicating that there was no statistical
relationship between the two variables at the .05 level ofprobability.
Table 22
























Research Question: Do After School Programs Prevent Juvenile Delinquency
Hypothesis: Children involved in some form of supervised after school program are less
likely to become involved in any delinquent activities.
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Table 22 contains a cross tabulation of legal action and after school programs which
indicates whether or not there is a statistical significant relationship between the two
variables.
As indicated in Table 22, the cross tabulation between legal action and after
school, 20 participants agreed that there was antisocial behavior but 4 ofthose disagree.
As a result of cross tabulations, when the test of significance using chi-square was
applied, the null hypothesis was rejected (.648) indicating that there was no statistical
relationship between the two variables at the .05 level of probability.
CHAPTER FIVE
SUMMARY AND CONCLUSION
The purpose ofthis study was to determine if after school programs are a source
ofprevention for reducing delinquency. The major findings were to inform parents,
teachers, and researchers ofthe need to involve their children in some form of after
school activity or program, hi this study, there was no statistical significance between
after school programs and its .05 level of probability. The study did show that this
particular after school program influenced the children's behavior, attitude, and
self-esteem. It also helps keep them out oftrouble.
From the literature, it is known that children who were involved in some form of
after school program would be less likely to become involved in some misbehaving
activity. The findings support a relationship between after school programs and the
reduction ofthe aforementioned behavior. The study also suggests that the after school
program has promoted their leadership abilities, enhanced their academic skills and
reinforced the consequences ofgood and bad behavior. This study implicates that the
after school program has a good influence on the participant's attitude, behavior and
self-esteem.
Just as the social control theory states, when a child is committed to an activity,
he/she will put more value on the activity. According to this theory, if the child places
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value on the possible benefits of executing the program activities and finds that
committing to the program is rewarding and of significance, then the child is more likely
to be committed to being successful within the program.
Time frames are important as discussed in the literature review. It is from the
hours of3-6pm when most children engage in criminal activity, hi relation to these
findings it is necessary to mention that the scheduling/timing of after school programs
have the potential to directly impact the reduction of criminal behavior by children
during this timeframe.
Limitations ofthe Study
The limitations ofthis study were the sample size, population and geographies.
The researcher cannot generalize because the generability is limited. The researcher only
used one after school program which served 80 participants. Therefore, the sample size
cannot address a global population.
CHAPTER SIX
IMPLICATION FOR SOCIAL WORK
Social workers are change agents who empower and are held accountable to
provide services that are accurate and effective. For social workers, addressing the
benefit of involving children into a program that promotes positive influence, deals with
social issues, and explores college opportunities. Promoting quality after school
programs will increase the awareness for social workers to advocate for more program
for children with disadvantaged circumstances. In this research, the after school program
promoted positive behavior, attitude and self-esteem. It also addresses behavior issues
and academic problems, while promoting being a good citizen.
As stated in the research, after school programs are beneficial for children whose
parents work long hours and have some need for child care. From a research perspective,
children who are in unsupervised settings are prone to engage in some form of delinquent
behavior because of allotted time without parental or adult supervision. Children who
"keep busy" are more focused and seem to attain better educational achievement as well
as building a confident character. With regards to the implication for social work in
addressing the need for after school programs, social work research is needed to support
social workers in advocating for more programs to prevent juvenile delinquency. After
school programs are needed as support for parents, teachers, and social workers.
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APPENDIX A: PARTICIPANT CONSENT FORM
Informed Consent
This letter is to request the permission ofthe guardian ofthe said child (ren) in the East
Dekalb After school program to participate in Survey conduct by Jameca West, a Clark
Atlanta University Master of Social Work student. This survey will identify if the East
Dekalb Boys and Girls club prevents children from any misbehaving activities. This
survey is confidential and strictly voluntary. All children will be anonymous. The survey
will not cause any hurt or harm but will be used to promote the effectiveness ofAfter
School Programs and its need in the community.
I give my child (ren) permission to participate in the
Survey, conducted by Jameca West, MSW student at Clark Atlanta University. I




Section I: Demographic Information
Place a mark (X) next to the appropriate item. Check only one answer for each statement.
1. My age group: 1) Under 10 2) 10-11 3) 12-13 4) 14&up
2. Gender: 1) Male 2) Female
3. Ethnicity: 1) African-American 2) White 3) Hispanic 4)_Asian 5)_0ther
4. School Grade: 1) 6th Grade 2) 7th Grade 3) 8th Grade
5. Parents: 1) Single Parent Household 2) Two Parent Household
6. How many people live in your home ? l) 2 to 4 2) 5 to 7
7. My neighborhood is: 1) Low Income 2) Middle Income 3) Upper Income
Section II: Behavioral Issues- How much do you agree or disagree with the
following statements?
Write the appropriate number (1 thru 4) in the blank space beside each statement on the
questionnaire
1 = Strongly Disagree 2 = Disagree 3= Agree 4 = Strongly
Agree
Anti-Social Behavior
8. I do things I am not suppose to do sometimes.
9. I am influenced by my peers






11.1 listen to my parents and they have total control over me
12.1 sometimes listen to my parents and they have some control over me
13.1 never listen to my parents and they have no control over me
Legal Action
14. I have been to Juvenile Detention
15. We had to go to court because I did something wrong
16.1 never been in any trouble with the juvenile court system
Section HI: After School Programs- How much do you agree with the following
statements
17. My after school program keep me out of trouble
18.1 do well in school because ofthe help I receive at my after school program.
19. My after school program provide me with a variety of activities.
20. My after school programs teaches me about good and bad consequences.
21. My after school program promote good behavior out of me.
22. My after school program promote good leadership skills
23. My after school programs influence my behavior
24. My after school program teaches me how to be a successful citizen.
25. My after school program has influence my attitude, education and self-
esteem.
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